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Introduction

When the teacher walked into the classroom, the children were all
chattering away. It was time for the lesson to begin, but how to attract
the attention of the pupils? When she whispered the four magic words

her mentor had taught her, the room hushed.
"Once upon a time..."

Reading aloud is an important component of the primary level English
lesson. The teacher usually reads aloud from specially selected narratives
while the students listen or follow in their books. When you read aloud to
your students, you help them to find pleasure and enjoyment in the new
language, promote their understanding and encourage them to read
independently (Peregoy & Bogle,1997).

Advantages of Teacher Read-Alouds
In the Egyptian Classroom

There is a great deal of evidence concerning the value of reading to young
children.

1. Reading aloud provides a reading model. i1tis
essential that the students at the elementary level hear a model of correct
pronunciation, stress, and intonation. You can point to the words as you
read aloud. In thisway, you model the reading process and promote
development of print concepts, the alphabetic principle, phonic knowledge
and sight vocabulary. Fiction is powerful as a read-aloud as it engages
children's imaginations and attention, gives them experience with stories
from other cultures, helps them to learn how various kinds of literature
are organized, and motivates them to read further in the new language.

2. Reading aloud enriches children’s vocabulary.
Reading aloud in the foreign language classroom is one way in which
students can be exposed to a wider range of vocabulary - more varied and
complex than found in their text books. Children's vocabulary improves
when the teacher reads traditional materials such as alphabet and animal



labeling books, folk tales from their own and other cultures, fairy tales,
fables, and non-fiction material about the world around them. The
illustrations in these stories help children to make guesses about unknown
vocabulary. Talking about the story afterwards engages children in using
this new vocabulary in a natural way. The amount of comprehensible
input is increased in the classroom when the teacher reads aloud to children.
Comprehensible input is language input to children, which is aimed at
the upper limit of the child's oral language proficiency in English. It aids
language acquisition when it is abundantly present in the environment
and when it is surrounded by extralinguistic context (pictures, gestures
and other explanatory devices) (Krashen, 1983). (See Chapter 6, Teaching
Listening, for more information on comprehensible input to children).
Later in this chapter, we will discuss ways to increase extralinguistic
context with classroom read-alouds.

3. Reading aloud establishes the reading-writing

connection. Reading aloud can lead the learners to understand the
many purposes of the printed word: to inform, to persuade, to entertain.
In this way, the teacher involves children in the various functions of print.
In addition, reading aloud can reinforce the visual image of the target
vocabulary during the early stages of reading. When reading fiction aloud,
we encourage children to enter into the meaning-making process which
is the essence of reading (Doiron ,1994).

4. Reading aloud improves listening

comprehensmn. The purpose of reading aloud in the elementary
stage is to facilitate comprehension for beginning English language learners
so that they may enjoy the read-alouds. Young learners enjoy listening to
stories. Read alouds attract and keep the attention of children in ways that
grammar lessons do not. You can help your students listen and comprehend
by stopping at certain places in the book to discuss a picture as it relates
to the story or to review the plot. You may also focus comprehension by
asking prediction questions as you go along. Do not be afraid to read
stories more than once. Children learn from and enjoy the repetition.

5. Reading aloud promotes joy during the

language lesson. children are invited into a magical world of
make-believe when the teacher reads a story aloud. They are removed
from their everyday lives to different places and different times. They are
introduced to characters who are larger than life and to opportunities to
experience adventure and magic. Stories help children to cope with their
own emotions and to feel a part of the world experience. Stories make
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concepts vivid and clear by illustrating them rather than simply explaining
them. Stories can help the class come alive for students.

Following a story line places heavy demands on listeners, however, in terms
of attention, comprehension and memory. \We can keep children's attention
If we choose stories with appeal to young learners and stories that will
motivate them to try to understand the new language.

Characteristics of Good Read Aloud
Stories

Taylor (2000, p. 9) has identified the characteristics of stories that contribute
to easy reading and easy listening even for beginning language learners:

* time-ordered story structure

* repetition and redundancy

* predictability

* relatively simple grammar

* concrete vocabulary

* concrete ideas

« illustrations that provide support and context for the text
* a unique reader-writer relationship

Time-ordered story structure. English is a time-ordered
language. Written text is typically organized into a chronological progression:
first, then, later. Although not all cultures follow this organizational scheme,
it is essential to organized English prose. Listening to stories organized in
this fashion helps children to understand and follow the progression of events
in English.

Repetltlon. Stories that contain a great deal of repetition are easier for
children to understand and to participate in. "The Three Billy Goats Gruff"
uses this device each time one of the goats crosses the bridge. A troll threatens
to eat him and the goat tells the troll to wait for his bigger brother. Tales from
the Arabian Nights also use repetition as a device to hold the attention of
listeners, for example in the repeated magic phrase, "Open, sesame!" used to
open the door to the cave in the story of Aladdin. In the classroom, we can
use this device to help our pupils understand and to encourage them to chant
the refrains with us as we read the stories again and again. Jazz Chants can
be used as read-alouds initially. There is a great deal of repetition in these
rhythmic poems. Poetry is also a good choice. Kailani (1998) stresses the



motivational function of poetry and the fact that it promotes sensitivity to
the language, rhythm and vocabulary development. (See Chapter 4: Songs,
Chants and Rhymes in English Language Teaching and Chapter 7: Drama and
Role play for more on this topic.)

Predictability. Folktales, fairy tales and fables are very predictable
in their outcomes. These tales have been used for centuries to teach values to
generations of listeners. Children know that certain characters will be evil
and others will be good. The beautiful princess is predictably a good character
who will come into conflict with an evil character. The main idea of the story
will be more easily understood if we use stories that are predictable.

Simple grammar. Choose stories that have simple sentences and
few subordinate clauses. Most oral stories will be simpler in structure than
literary tales.

Concrete vocabulary. choose tales that have concrete vocabulary,
and words that can be pictured easily. A few difficult vocabulary items in
stories can be pre-taught, but it destroys the momentum and surprise of a
story to have to stop and teach every other word.

Concrete ideas. Stories that deal with the simple realities of life are
easier for children to understand than those dealing with abstraction. Folktales,
fables and fairy tales deal with issues such as cooking soup, marrying the
princess or escaping from the fox. These are simple ideas that children can
understand while using their mental energy to understand the language of
the story.

Illustrations that provide support and context. Good
illustrations release the teacher from using a great deal of the native language
explaining vocabulary. They also help to focus the children's attention during
the read aloud.

A uniqgue reader-writer relationship. Folk tales, fables and
fairy tales create a unique relationship between the reader and the writer. In
these tales, the writer is not an authority figure. The writer does not purport
to know information that is unknown to the reader. In fact, children have
heard many stories and have knowledge of what a story entails. Because of
this, the reader and writer develop a peer relationship. Both can equally
question the characters and the lessons learned in the story. All of these are
subjective. These tales help to make the language of the story more accessible
to the child.
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How Should Teachers Read Aloud to
Children?

Nothing is more depressing than struggling word by word through a piece
of material. The teacher finds that understanding the material has taken so
long that the interesting follow-up activity lasts only amoment and disappears
altogether. Most important, the reading aloud moments should be a special
time when students feel comfortable to simply sit and enjoy listening (Lewis
& Hill, 1985). The content should have high interest value to the student. If
the passage is too long, the children's attention will wander. We need to plan
the read-aloud lesson to eliminate this problem.

Pre-Reading Activities and Discussion

1. Preview the story before the read-aloud and decide which vocabulary the
children can best understand from the illustrations and which vocabulary
you must pre-teach. For example, Hello! 2, Unit 15, presents the story,
"Goha and the Thieves". The illustrations clearly indicate that Goha is
carrying a bag which children can infer contains money. In this story,
however, the pupils may need to be taught the words thieves, poor, strong
and weak to understand the story line.

2. Teach the "key" vocabulary in a simple but clear way. Use the blackboard
to draw a simple picture and write the vocabulary word next to it. For
example, you might use drawings of coins and money to indicate rich in
the Goha story while the same symbol with a big X drawn through it may
indicate poor. Use gestures to teach items such as strong and weak. Use
your pupils to help demonstrate critical verbs such as fight or beat.

0 Q Q
Q
Draw coins for "rich." X them out for "poor.™

3. Ask simple questions to activate what the children already know about
stories of this type and to encourage them to start wondering about the
meaning of the story.

» Ask yes/no questions:

"Is this Goha?"
"Is he carrying books?"



» Ask either/or questions:

"Is he carrying money or books?"

"1s he happy or worried?"

"Are they playing or fighting?"
If your students can communicate in simple sentences, you can ask more
complex questions. Ask them also to predict the outcome of the story.

"Will Goha keep his money in the end?"

After pre-reading activities, the time is suitable for reading the story aloud.

Activities During the Reading Session

1. The first reading is usually carried out by the teacher or by a tape-recorder
in order to encourage normal oral reading. The teacher reads aloud while
the students listen carefully. While reading, remember to:

» Pay-attention to correct pausing, whether indicated by punctuation or
not.

* Read in complete phrases (not word by word).
» Adopt an appropriate speed and rhythm.
» Don't distort pitch, stress and intonation.

 Read in a relaxed manner that is close to a native speaker's natural speech
(Kailani, 1998).

2. During the reading, try to keep eye contact with as many of your pupils
as you can. Eye contact will not only give you useful information about
the children's attention level but it will also help engage the children in
the drama of the story. Pause during the story and point to an illustration
to help the children understand a vocabulary word, or point to the pictures
you drew on the blackboard to preview the plot. Use facial gestures and
body gestures to indicate the meaning of the words. For example, put up
your hand, palm facing outward when the thieves say, "Stop Goha!" Reach
out with your hand dramatically when the thieves say, "Give us your
money!" Tap the right side of your temple with your index finger as you
read, "He was cleverer than the thieves."

3. During interactive read-aloud sessions teachers pose questions throughout
the reading that enhance meaning construction and also show how readers
can make sense of a text (Barrentine, 1996). These interactions aim at
engaging children with composing meaning and facilitate their ability to
respond to the reading text while not lessening the pleasure that the
children are having in the story itself.

Extension Activities After the Reading

After reading activities, create opportunities for students to connect the

reading materials to their personal lives, and help the teacher to explore the
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connections that the students have made (Peterson & Leeds, 1990).

1. Comprehension Questions. Ask the students one or two
comprehension questions, the answers to which can be taken directly from
the text. Relevant question and answer practice will add variety to your
reading session (Kailani, 1998).

2. Student Read-Aloud. Ask individual students or groups of students
to read aloud two or three lines of the reading text. For example, in the
story of Goha and the Thieves, divide the class into groups. One group
can read Goha's dialogue. Another group can read Thief 1, another Thief
2, and so on. Rotate the roles so that all have a chance to read each part or
have the children read simultaneously in pairs. Encourage the children to
be dramatic during these readings to increase the fun of the story.

3. Dramatize Dialogues. This will help to develop oral competence and
confidence. Divide the class into drama groups of four students each.
Encourage the children to practice their parts and provide time each day
for a few groups to perform the story for the class.

4. Picture-Sorting and Strip Stories. After reading, ask the children
to engage in a variety of activities to further increase learning. Taylor
(2000) suggests using a picture-sorting activity to demonstrate the learners'
listening comprehension. Create the activity by drawing a sequence of
five or six pictures based on the story. Simple stick figures are fine if they
convey the essential elements of the story. Ideally, you can photocopy
pictures and distributes them to individuals or small groups of students
to put into the correct sequence. If you don't have access to photocopying,
draw your pictures on the board or on sheets of chart paper taped to the
board out of sequence. Number the pictures and ask the students to work
together to put them into the correct sequence. As the students work, read
the story again to provide more listening opportunities.

The pictures below illustrate a picture sorting activity for the Aesop's
fable, "The Clever Fox."




The clever fox

Once a very hungry fox was walking near a tree. The fox saw a bird in
that tree. The bird had a piece of meat in its mouth. The fox said; | heard
that you sing very well. The bird opened its mouth to sing a song. The
meat fell out. The fox caught the meat and ate it.

(Adapted from Hello 3, unit 18, p. 83.)

Strip stories are another activity to provide practice in reading and speaking
and to assess comprehension of a read aloud. Simply write the major events
of the story on strips of paper and present them to individuals or groups of
learners. The task for the learners is to arrange the strips into the correct
sequence. If you have a pocket chart in your classroom, use the pocket chart
to hold the sentence strips so the whole class can see them. (See Chapter 18:
Creating and Using Low Tech Teaching Aids for directions on making a pocket
chart).

The following sentence strips could be used for the story "Goha and the
Thieves" in Hello! 2, Unit 15:
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The thieves wanted Goha's money.

Goha was going home with a lot of money.

The thieves began to fight.

Goha ran away with his money.

Three thieves stopped Goha.

The thieves quarreled.

Goha said, "The strongest man can have my money."

Read Aloud Texts and Where to Find
Them

If we want to teach the language effectively, we cannot rely solely on the
textbook for read-alouds or for reading material for children. Many types of
materials are available. Fiction contains a magic that can enchant the listeners
and stretch their imagination. Narrative is the principal mode through which
children understand the world around them (Trelease, 1989). Fairy tales and
the tales of animals who think and talk and have feelings, stories of the children
whose experiences are similar to primary-age youngsters, tales of heroism
and villainy are all good choices. When you read to students, you help them
to develop literary notions about story plots and characters. The integration
of both fiction and nonfiction helps children to experience two ways of
knowing literature (Doiron, 1994).

Research on the Internet will provide you with a wealth of material from
which to choose stories. Many of these stories do not have a copyright because
they are part of the oral tradition of the country of origin. Therefore, you can
download these materials and use them freely in your classes for read-alouds.
See the reference list at the end of this chapter for websites to explore for
children's stories.

Children Reading Aloud

Teachers occasionally ask their pupils to read aloud in the classroom. Some
reasons for this are either to check the comprehension or the pronunciation
of the reader. On the whole, most children seem to enjoy reading aloud,
especially after they have developed some facility with the new language.

Reading aloud by children, however, provides a poor check of the child's



comprehension. Many children are able to decode and pronounce words but
have a limited understanding of the meaning of the words. If the objective
Is to assess pronunciation and decoding skills, reading aloud by children may
be useful. Since only one child reads aloud at a time for this purpose, however,
it is an expensive use of class time. The other children in the class will not
devote their attention to the reading of a classmate in the same way that they
will to an experienced teacher reading with emphasis and context.

You can, however, occasionally ask your pupils to read aloud to one another.
As the children read, assess pronunciation and decoding skills by walking
around the classroom and listening while the children are involved in the
reading process.

Conclusion

Reading aloud is very important for EFL learners, especially at the early stage
of learning. If it is made a regular and integral part of the EFL teaching and
learning process, it can have a positive effect. The teacher need not rely only
on the textbook. In reading aloud to young students, select age-appropriate
stories that children will be able to understand. Most important, the reading
aloud should be a special time when students feel comfortable to simply sit

and enjoy listening to stories.

It is recommended that you practice story reading at first. The language of
the story conveys the wonder that oral reading can bring to a story and
enhances a child's ability to listen. Reading aloud will be more fun if you use
natural enthusiasm. The power of the story makes it last in children's memories.
Finally, encourage children to bring books they enjoy for you to read to the
class.
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Key Terminology

Comprehensible Input

Language input which is aimed at the learner's upper level of oral language
proficiency. Comprehensible input is enhanced by extralinguistic context.
Extra Linguistic Context

Pictures, objects, gestures, and other explanatory devices that make the
meaning of the language clear to the listener.

Jazz Chants

Rhythmic poems used for language learning.

Linguistic Competence

The ability to create and understand sentences never heard before. It also
includes a person's knowledge of what are and what are not sentences of a
particular language.

Picture Sort

A technique whereby learners arrange pictures into the correct time-order
sequence of a story.

Read-Aloud

A story that has characteristics that attract listeners enabling them to
understand and comprehend meaning. Read-aloud also refers to a technique
of reading to enhance language learning.

Realia

Real objects brought into class for teaching purposes.

Strip Story

A technique whereby learners arrange sentence strips into the correct time-
order sequence of the story.

Understanding Check

1. What are some advantages to using read-alouds in the primary EFL
classroom?

2. How do read-alouds provide comprehensible input to children?

3. What are some characteristics of good read-aloud stories?

4.What can you do before the read-aloud to ensure that the children will
understand most of the story?

5.What are two activities teachers can use after the read-aloud lesson?

6. Choose a story to read aloud to your children in the coming week. Follow
the procedures mentioned in this chapter.
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Internet Sites for Read-Aloud Stories

The following sites contain many links to fairy tales, folk tales, fables and
other forms of narrative.

Folktale, myth and legend. This site contains links to fairy tales including
a collection of related stories from around the world: the Cinderella Project,
the Little Red Riding Hood Project, and the Jack and the Beanstalk project.
Available at

http://www..acs.ucalgary.ca/~dkbrown/storfolk.ntml Retrieved on June
22, 2001.

Folklore and mythology texts. This is a huge site with links to a wide
variety of narratives. The Aesop site is especially interesting. It is categorized
alphabetically and lists the moral of the tale next to each title. The site also
contains links to teacher lesson plans. Available at
http://www.pitt.edu/~dash/folktexts.html Retrieved on June 22, 2001.

Native American Stories. This site includes a wide variety of Native
American legends and myths. Available at
http://www.indigenouspeople.org/natlit/stories.ntm Retrieved on June 22,
2001.

Nasreddin Hodja. This site includes much information about the popular
character of the Middle East and many, many stories about him. Available
at http://w1.871.telia.com/~u87109316/index_eng.htm Retrieved on June
27,2001.



Summary Handout for Chapter 12:
Reading Aloud to Children

1. Advantages of Read-Alouds in the Egyptian Primary EFL
Classroom:
* Provides a reading model
* Enriches vocabulary development
» Establishes a reading-writing connection
* Improves listening comprehension
» Promotes joy in the language lesson

2. Characteristics of Good Read-Aloud Stories:
» Time-ordered structure
* Repetition and redundancy
* Predictability
* Simple grammar
» Concrete vocabulary
* Concrete ideas
* lllustrations which provide context
» Unique reader-writer relationship

3. How should teachers read aloud to children?
* Pre-reading activities
* Key vocabulary
* Questioning
* Activities during the reading
* Pitch, stress, intonation and pace
* Eye contact and gestures
* Questioning
* Extension activities after the reading
* Questioning for comprehension
* Oral reading
* Dramatization
* Picture sort
* Strip stories

4. Read-aloud texts and where to find them:

* Fiction (fairy tales, folk tales, narratives)
* Non-fiction
*\Web sites
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